Learning Outcomes

1. Asking for Help

Learners will:

This progression map shows how learners develop the ability to recognise
they need help and to ask for or find help when required

Children demonstrate emerging skills by:

• gaining attention to have a need met;
• accepting support from an adult.

Example Activities
During a preferred activity, for example the teacher blowing
bubbles, observe learners’ attempt to gain attention by
communicating ‘more’.
Quest for learning
Use an augmentative communication device to enable
learners to communicate needs and wants during snack
time.
Q Skills, Communication: Talking and Listening

Children working in this level

Children develop their skills by:

• being aware they need assistance;
• communicating when something is wrong or they dislike
something;
• communicating that they require attention;
• responding to an adult when help is given;
• recognising and communicating when others need help;
• showing a willingness to help others;
• knowing to wait if help is not available immediately;
• using the routines of asking for help.

Example Activities
Learners take a helping hand when it is offered or use
visual
cues such as a ‘help’ card to let someone know they require
help.
Discuss together what ‘helping’ means. Explore different
types of helping, for example giving assistance, improving a
situation or easing a problem.
LLW Thematic Units (SLD), Let’s Celebrate: Helping, page
3
During a multi-sensory activity, encourage learners to
explore a variety of stimuli. Observe signs of displeasure
such as learners refusing to join in or communicating
dislike.
Q Skills, Communication: Talking and Listening
Talk about sickness with your learners, and encourage
them
to share times when they felt unwell. Talk about who helps
when we are feeling sick, using pictures and photographs if
appropriate.
Personal Development Thematic Unit, To Be Me: Fit for
Life,
page 14

Children working in this level

Working with
others

• recognise when they need help;

• know where to seek help from;
• ask for help appropriately; and
• seek help when necessary.

Children extend their skills by:

• being aware that help is available to complete a task;
• communicating limitations/strengths during a task;
• understanding who to ask for help from;
• communicating what they require help with;
• adopting a ‘have a go’ method before asking for help;
• being aware that other resources can be used when
help is required;
• following feedback given to assist them;
• assisting their peers when they need help.

Example Activities
Before and during a task, learners show awareness of the
difficulties they may have with it and can communicate
these to an adult.
Learners are willing to use methods to ‘have a go’ during a
task before they ask for assistance. For example, they may
attempt to spell an unfamiliar word by sounding it out or
using a dictionary to check their spelling.
Explore together how we can keep our minds healthy by
recognising when our friends feel bad and finding ways of
trying to help them.
LLW Thematic Units (SLD), Knowing and Growing: My Body,
page 26

Children working in this level

Selfmanagement

Thinking,
problem
solving and
decision
making

Children are able to:

• find help without prompting;
• communicate what they found difficult and why;
• use suitable resources to help them;
• use previous feedback given to help in future tasks;
• seek advice and assistance from a range of sources
when appropriate;
• discuss as a group how to complete work, and follow the
group’s ideas;
• use others’ ideas during a task to improve their work.

Example Activities
Learners can source help from people or other resources,
for example asking a neighbour for help, using dictionaries
to help with spelling, using the internet to help with
research, and/or using a number line or calculator to help
with mathematics.
Learners can decide who can help them in a specific area
and communicate what they need, using feedback and
resources to help them reach their goal.
Explore a range of relationship scenarios in which learners
play different roles, or ‘role play’ using teenage dolls.
Begin with easier situations and progress to more intimate
interactions.
LLW Thematic Units (SLD), Knowing and Growing: Becoming
a Teenager, page 15
Create an open-ended task for learners to devise a method
of explaining who would be the most appropriate person to
go to for help in common difficult situations.
LLW Thematic Units (SLD), In, Out and Beyond: Taking Part,
page 14

Children working in this level

Learning Outcomes

2. Building Confidence
This progression map shows how children can build their
confidence and self-esteem.

LeChildren will:
use coping strategies
difficulties arise;

when

interact appropriately with others;
and
express their ideas and

opinions..

Children demonstrate emerging skills by:

• responding to a familiar voice/personal indicator;
• gaining attention to have a need met;
• responding to their own name;
• showing curiosity in their immediate environment;
• showing curiosity when given new objects;
• showing enjoyment when participating in activities;
• interacting with an activity during free play;
• communicating their likes and dislikes;
• experiencing/responding to adult-led activities.

Example Activities
Create an interesting visual/tactile environment and
introduce new and stimulating objects for exploration.
Quest for learning

Children working in this level

Children develop their skills by:

Working with
others

Children extend their skills by:

Selfmanagement

Thinking,
problem
solving and
decision
making

Children are able to:

• celebrating their achievements;
• following an individual schedule or individual plan;
• responding to praise provided;
• being aware that they have different feelings;
• being aware that they need assistance;
• being willing to join in with others;
• understanding simple instructions;
• taking part in a short focused task;
• engaging in group and paired activities.

• adopting a ‘have a go’ method before asking for help;
• taking part in class discussions giving their ideas/
opinions;
• expressing their feelings and emotions;
• being aware that it is ok to make mistakes;
• participating in self-assessment activities;
• understanding that rules and routines can change;
• developing coping mechanisms to deal with difficulties/
changes which may arise;
• taking risks during unstructured activities;
• showing a willingness to put ideas forward.

• set short, realistic targets;
• expand on explanations about why they have made a
choice or decision;
• see a task through from start to finish;
• show independence in selecting the correct resources to
aid their learning and obtain information;
• complete tasks they don’t like or have an interest in;
• show confidence and determination in challenges
presented;
• use coping mechanisms when the unforeseen occurs;
• use previous information gathered in order to develop
their own thinking;
• experiment with their own ideas and change their
thinking if necessary;
• assess the work of others, using success criteria, and
comment on it.

Example Activities

Example Activities

Example Activities

Sit behind the learner, ideally facing a large mirror. Hand on
hand, move the learner’s hands in a clapping motion while
singing, saying a rhyme or counting. Move to sit facing the
learner. Clap their hands slowly in the middle of the upper
body while singing a simple tune (for example Pat-a-Cake
Baker’s Man).
Personal Development Thematic Unit, To Be Me: Let’s Get
Moving, page 4
Participate in ‘Show and Tell’ with a favourite object, toy,
pet,
or personal experience.

Place tiny amounts of common foods on spoons for the
learners to taste. They should not be able to see the foods
before tasting them; either use blindfolds or place bowls of
the foods behind a screen. After checking for allergies and
other possible problems, you might consider using:
• bananas;
• apples;
• pineapple;
• toast; and/or
• yoghurt.
Ask the learners to identify good and bad tastes and likes
and dislikes.
The World Around Us Thematic Unit, Me in the World: Food
for Thought, page 2
Provide the learners with digital cameras. Ask them to
form pairs to take passport-style photographs of each
other. Give each of the learners a printed sheet, which
has a frame for their photo. Ask them to print their own
photograph and stick it onto the frame. Then ask them to
fill in their name in the space provided and write one thing
they like about themselves in the text box. Alternatively,
they could carry out this activity using ICT by importing
digital photographs into a document and typing in their
text.
LLW Thematic Units (MLD), Make it Happen for You, Personal
Development: Being Happy With Who I Am, page 7

Introduce the concept of influences by discussing
with the learners a recent decision they have made.
Together discuss what has influenced the decisions that
the learners have made in the past, referring back to
the recent decisions they have mentioned. (This is an
Assessment for Learning (AfL) exercise which allows you
to assess the learners’ awareness of what influences their
decisions.)
LLW Thematic Units (MLD), My Changing World: Personal
Development, Values and Beliefs, page 3
Together discuss some of the basic qualities of a good
employee. For example:
-- punctuality;
-- dress code;
-- politeness; and
-- obedience.
Divide the learners into two groups. Ask one group to act
out some employability scenarios. Then have the other
group suggest what needs to be changed in order to
make a good employee. Ask the first group to act out the
scenario making the necessary changes.
LLW Thematic Units (MLD), Make it Happen for You:
Employability, Preparation Occupation, page 7

Children working in this level

Children working in this level

Children working in this level

Learning Outcomes

3. Class Routines and
Following Instructions
This progression map shows how children develop routines within the class
and school surroundings and co-operate when instructions are given.

.
Children demonstrate emerging skills by:

Working with
others

Children will:
• be aware of the rules/routines within the class;
• transfer their understanding of rules and routines
to a range of situations;
• interact appropriately with adults and peers;
and
• follow instructions given.

Managing
information

Selfmanagement

Children develop their skills by:

Children extend their skills by:

Children are able to:

showing awareness of environment;
• showing awareness of daily routines;
• showing awareness of individual schedules;
• showing awareness of simple class rules;
• interacting with others;
• experiencing adult-led activities;
• joining in with simple activities;
• responding to a visual/auditory cue;
• experiencing adult-led turn taking;
• showing awareness of personal belongings and personal
space.

• identifying specific areas of classroom/ school;
• being aware of the daily routines within the class;
• following an individual schedule;
• following a visual class schedule;
• completing a ‘first and then’ task;
• participating with some aspects of rules;
• being aware of appropriate behaviour;
• recognising special times and events;
• being aware of skills used for communicating with others;
• listening to/observing a familiar adult;
• following simple step-by-step instructions;
• being aware of learning outcomes;
• taking part in a short focused task;
• engaging in group activities;
• responding to feedback.

• having an understanding of expected behaviour within
familiar situations;
• following class rules;
• following the class routines;
• being familiar with the learning outcomes and success
criteria;
• being aware help is available;
• communicating in an appropriate way with adults/peers;
• communicating what they are doing and why;
• using listening skills/observation skills developed in a
range of familiar circumstances;
• considering resources available to assist them in
carrying out instructions;
• taking on roles as part of the class;
• following feedback and adapting their approach;
• attempting to follow instructions before seeking
assistance;
• developing coping mechanisms to deal with difficulties/
changes which may arise.

• follow a written timetable;
• select and use appropriate resources available to them;
• recognise inappropriate behaviour and adapt this;
• have an understanding of expected behaviour in a range
of situations;
• transfer class, school and social rules in a range of
situations;
• use coping mechanisms when the unforeseen occurs;
• transfer skills of communicating and turning taking in a
range of situations;
• communicate the learning outcomes and success
criteria to demonstrate their understanding of the task;
• ask questions to ensure full understanding of
instructions given;
• manage their time when completing instructions;
• complete tasks independently;
• follow instructions in a range of unfamiliar situations.

Example Activities

Example Activities

Example Activities

Example Activities

Communicate something that is happening at present to
the
learner, allowing them to intermittently look at and respond
to you as you do so.
Q Skills, Communication: Talking and Listening
Engage in familiar routines with the learner, pausing before
the expected end of the routine.
Quest for learning

Establish a routine whereby the same table or area of
the room is used for ‘hello time’ each day. Announce the
beginning of ‘hello time’ by giving learners specific cues or
prompts. Encourage the learners to find their own seats
using photographs or visual cues.
Use pictorial schedules and timetables with the whole class,
and with individual learners, to choose a format appropriate
to their needs. Use appropriate language relating to the
passing of time throughout the school day. Include words
such as first, then, next and after.
Engage the learners in a discussion about things they
see in the classroom, for example window, door, chair or
desk. Allow the learners to stick pictures/labels onto the
corresponding objects in the classroom.
Engage the learners with using a daily schedule or
timetable
in pictures.

Ensure that the learners are aware of the expected
behaviour within the school setting such as listening to
others, following the teacher’s instruction and so on.
Explore the need for a school to have a class structure by
checking the learners’ knowledge and understanding of
the reasons for having a school timetable.
Discuss situations where the learners might disagree with
another person and feel they cannot express themselves
without an argument developing. Role-play scenarios
where uncooperative behaviour results in conflict and
discuss the consequences.

Ensure that the learners are able to recognise the
equipment they need for each class such as their PE Kit
for PE; reading book, pencil and jotter for English; and
ruler, calculator and pencil for Mathematics.
Ensure that the learners recognise that different social
rules can be used in a range of situations such as the rules
for eating a meal properly.
Explore the need for rules in school and the possible
consequences of not having them.

Children working in this level

Children working in this level

Children working in this level

Children working in this level

Working with
others

Learning Outcomes

4. Communicating
Appropriately

Children will:
• develop the skills required for effective
communication;

This progression map shows how learners can communicate
appropriately and transfer these skills into a range of situations.

• communicate appropriately with adults and
peers in their environment; and

• use suitable words or actions and think
about how they affect others.

Managing
information

Selfmanagement

.
Children demonstrate emerging skills by:

Children develop their skills by:

Children extend their skills by:

• responding to a familiar voice or other personal identifier;
• responding to their own name;
• gaining attention to have a need met;
• demonstrating communicative intent;
• communicating needs and wants;
• responding to a visual/auditory cue;
• terminating interaction with an adult, for example turning
head away.

• being aware of the body parts they use to communicate;
• listening to/beginning to engage with familiar adults;
• participating in listening activities;
• communicating likes and dislikes verbally or by using
pictures/signs;
• answering simple questions posed by adults/peers;
• following simple instructions/targets set by an adult;
• being aware of how to position their body when
communicating;
• being aware that they have different feelings.

• engaging in paired discussions;
• using knowledge of body positioning appropriately when
communicating with others;
• listening for/observing specific information during
activities;
• communicating with adults/peers who are unfamiliar;
• using skills of listening/observing and communicating
with increasing confidence;
• understanding that their feelings can be communicated
to others.

• take part in class discussions giving their ideas/
opinions;
• communicate and expand on ideas/opinions;
• recognise what good communication is;
• communicate in an appropriate way to adults/peers;
• communicate how they feel and why they feel that way;
• listen to/observe feedback about their communication
skills and adapt as appropriate;
• transfer skills of communication to a range of different
settings.

Example Activities

Example Activities

Example Activities

Example Activities

Ensure that the learners are able to point to the object
which
they want, either in the room or through visual cue cards.
Call the learner by name, taking care that they are not
responding to other cues.
Quest for learning
Demonstrate to the learners how to perform a
straightforward greeting. Use a puppet to add visual
impact. You can also use Makaton signs or an
augmentative
communication device.
Personal Development Thematic Unit, To Be Me: Let’s Get
Together, page 6

Read to the learners from storybooks that deal with the
four emotions of being happy, sad, angry and afraid. Pause
the story where appropriate and discuss how the character
feels. Draw attention to facial expressions and body
language in the illustrations as this will help the learners to
distinguish between the emotions.
Personal Development Thematic Unit, To Be Me: Straight
from
the Heart, page 6
The teacher/staff will model expressing how they feel by
selecting a suitable visual card showing emotions and
explaining why or what it is that is making them feel that
way. Ask the learners to respond to ‘How are you today?’
encouraging them to respond verbally or by using pictures
or Makaton signs.
Personal Development Thematic Unit, To Be Me: Let’s Get
Together, page 8
Allow the learners to listen to a story through the medium of
an interactive whiteboard (or current ICT display unit).
Q Skills, Communication: Reading

Conduct a class role-play activity using Resource 2: My
Influences Game. Seat the learners in a circle and ask for
a volunteer to sit in the centre. Ask the volunteer to select
one of the Choices Cards. Ask each learner in the circle to
select an Influences Card. Read the Choices Card aloud
and give the other learners time to prepare to role-play
the influence on their card. After everyone in the circle has
played their role, the volunteer must make their decision.
LLW Thematic Units (SLD), Knowing and Growing: My Choices
Now, page 5
Discuss with the learners how decisions they make can
have good and bad outcomes/consequences. Using the
case study in Resource 2, give them an opportunity to
predict and consider various consequences.
LLW Thematic Units (MLD), My Changing World: Personal
Development, Values and Beliefs, page 5

Discuss changes that may occur in school life and routines
with the learners. Discuss ways to help deal with change.
Provide learners with a framework for managing change.
LLW Thematic Units (MLD), Nothing Ever Stays the Same:
Personal Development, Will I Stay the Same? Page 3

Children working in this level

Children working in this level

Children working in this level

Children are able to:

Children working in this level

Learning Outcomes

5. Curiosity, Exploration
and Questioning
This progression map shows how learners manifest a desire to learn in
their own surroundings through curiosity, exploration and questioning.

Children demonstrate emerging skills by:

Children will:

Explore and show curiosity about the world around
them

Ask appropriate questions

Seek out questions to explore problems to solve

Experiment with different ideas and value the
unexpected and surprising

Being Creative

Thinking,
problem-solving
and decision
making

Children develop their skills by:

Children extend their skills by:

• responding to stimuli;
• using senses to explore and respond to stimulation;
• showing curiosity in the immediate environment;
• showing curiosity when given new objects;
• playing for pleasure;
• showing some types of emotion;
• showing enjoyment when participating in activities;
• showing a willingness to explore;
• tolerating things they don’t like;
• responding to a simple question.

• engaging and communicating their ideas;
• answering simple questions on familiar topics;
• asking questions to have a need met;
• communicating how they feel about something and why;
• joining in activities with others;
• being curious about how things work;
• experimenting with different resources and equipment;
• asking simple questions about the world around them/
areas of interest;
• engaging and responding to unexpected activities;
• showing their ideas in a visual format;
• being aware of questioning words such as who, what,
where and when.

• participating in discussions about their class topic;
• exploring how things work;
• offering their own opinions and expanding on them;
• asking questions to find out information;
• willingly participating in new challenges;
• discussing ideas with others and asking questions;
• being aware that it is okay to make mistakes;
• listening to the questions posed by others in order to
problem-solve;
• developing the confidence to explore;
• giving appropriate responses to closed and open-ended
questions;
• using key questioning words appropriately;
• understanding that sometimes questions have many
answers.

• be focused on what they are learning;
• use different types of questions;
• provide appropriate answers to questions and give
reasons;
• ask for specific help;
• reflect and use different ways to solve problems;
• pose questions unprompted;
• ask questions in order to improve on their work;
• use their own initiative to research an area of interest;
• be willing to make mistakes and take risks;
• experiment with different ideas during a task;
• use different resources to carry out research to find out
more about their interests;
• use effective questioning.

Example Activities

Example Activities

Example Activities

Example Activities

Ask the learners to touch/feel/play with a new toy in the
classroom to see what they can do with the toy and how it
works.
Use puppets, toys and musical instruments to provide
stimulation for learners and apply them to different parts of
the body.
Quest for learning
Using mirrors or a web camera, ask the learners to make
faces at themselves. Licking chocolate spread or jam from
around the mouth will encourage tongue movement and
using face paints or stickers on the adult may encourage
the
learners to focus more readily on specific facial features.
Personal Development Thematic Unit, To Be Me: Fit for
Life,
page 6

Allow the learners to participate in ‘Show and Tell’ activities
where you or they may ask simple questions about the
object they have brought to class.
Discuss with the learners the parts of the body that we
clean
and the products we use to keep our bodies clean.
LLW Thematic Units (SLD), Knowing and Growing: My
Body,
page 15
Tell the story of the ‘Three Little Pigs’ using different forms
of air currents, for example warm, cold, straws, hairdryers,
pump or fan.
Personal Development Thematic Unit, To Be Me: Feast for
the
Senses, page 4
Ask the learners to look at themselves and ask questions
about what they look like. This will help them to develop a
healthy body image.
LLW Thematic Units (SLD), Knowing and Growing: My
Body,
pages 6−7

Ask the learners to take part in a discussion about the
class topic and to contribute their ideas to the KWL board
about what they want to find out, providing some reasons
for this.
Ask the learners to play a game of ‘Guess who?’ ensuring
that they are able to ask questions about their partner’s
picture to find clues about who it could be.
Ask the learners to take part in a discussion session as
part of shared reading where they give their views, answer
more complex questions and ask questions about the story
they have heard.
Discuss the concept of choice with the learners.
LLW Thematic Units (SLD), Knowing and Growing, My Choices
Now, page 3
Ask the learners to complete a picture of themselves and
answer questions about what they feel is their identity.
LLW Thematic Units (MLD), Nothing Ever Stays the Same,
Citizenship: Expressing Identity, page 4

In history, ask the learners to pose questions on the Titanic
and seek to find out the answers.
Ask the learners to ask questions exploring a range of
religions. This will help them to recognise and respect
similarities and differences between one another.
LLW Thematic Units (SLD), Let’s Celebrate: Festivals, pages
10−17

Children working in this level

Children working in this level

Children working in this level

Children are able to:

Children working in this level

Being Creative

6. Gathering Information

Learners will:

This progression map shows how learners can find and use
information.

Children demonstrate emerging skills by:

• showing an awareness of what is going on around them;
• displaying curiosity in the immediate environment;
• responding to a simple question;
• beginning to make sense of their environment and the
world around them.

Children develop their skills by:
• engaging with others to simply communicate ideas;
• responding to information presented to them;
• listening to/observing adults/peers when information is
being given;
• providing information by answering simple questions;
• answering questions on topic work using information
from familiar sources;
• engaging with others to give/receive information;
• being aware that information can be found in different
places.

Thinking,
problem-solving
and decision
making

Learning Outcomes
• find information for a variety of purposes;

• locate information using different
methods; and
• use the information effectively.

Children extend their skills by:
• listening to suggestions from adults and peers about
where to source information;
• listening to the information acquired by others;
• finding and selecting information from a range of
familiar sources;
• understanding what fiction and non-fiction sources are;
• participating with others on information finding tasks on
a known topic using classroom resources;
• communicating information they have found;
• being aware of resources/materials that could help
specific situations;
• recording findings using a given pro forma;
• discussing the ways they have collected the information.

Managing
Information

Children are able to:
• use different formats to record information;
• distinguish between relevant and irrelevant information;
• make a choice based on information given;
• work with others to decide the best way to collect
information;
• use previous information gathered in order to develop
their own thinking;
• know that not all the information they find on the
internet is reliable;
• show independence in selecting the correct resources to
aid their learning and obtain information.

Example Activities

Example Activities

Example Activities

Example Activities

Allow the learners to explore different smells, sounds,
textures and other stimuli with the preferred sense
modalities.
Quest for learning
Talk and sing close to learners, ensuring pauses to allow
for
observations and responses.
Quest for learning

Put together a class PowerPoint on a given topic such as
‘Sunflowers’. Ensure that the learners will be able to talk
about the information they have been given and have them
recall the information at another stage.
Ask the learners to collect photographs of their immediate
family members or ask them to ask their parents to send
them in. Ask them place the photographs on a family tree
template. Encourage the learners to look at and point to
pictures of family members, and to listen to each other talk
about them.
Personal Development Thematic Unit, To Be Me: Home is
Where the Heart is, page 6
Record a variety of familiar voices such as teachers,
classroom assistants, peers and parents onto a recording
device. Observe how learners respond to the voices and
the
information played back.
Q Skills, Using ICT

Facilitate a discussion whereby the learners will be able
to communicate the information they have found on given
topics and say where or how they collected information.
Find and gather information on a specific topic such as
‘Where does milk come from?’ Use online resources,
books or interactive CDs to gather and share information.
Information can be recorded on wall displays through
PowerPoint presentations or photographs.
The World Around Us Thematic Unit, Me in the World: Food
for Thought, page 6
Consider together the wide range of shops available to
consumers today. Concentrate on shops in the local area
and then extend to cities. Allow the learners to list their
ideas on a flip chart or board.
LLW Thematic Units (MLD), My Changing World:
Employability, Supermarket Study, page 3
Create block graphs or pictograms to record the number
of items which use electricity in your school.
LLW Thematic Units (SLD), Responding Responsibly: Energy
Exploration, page 8

During a citizenship lesson, present the learners with a
scenario regarding a park being built in the local area.
Give
them information about where the park should be placed
and ask them to use this information to make a choice
about where it should be located.
Encourage the learners to discuss ‘My Town’, talking
about and gathering information about the sounds they
might hear, the names of the buildings they might find
and places in their town they might like to visit or find out
more about. Plan an educational visit allowing the learners
to take photographs or videos of places they have visited
and record this in a digital format, for example PowerPoint
presentation or Movie Maker video.
The World Around Us Thematic Unit, Me in the World: Where
in the World, page 8
Ask the learners to focus on the different types of
information that written advertisements can provide.
Have them explore specific details in order to analyse the
methods used to present advertisement in print.
LLW Thematic Units (SLD), Our Life Times, page 11

Children working in this level
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Children working in this level

Selfmanagement

7. Making Connections
This progression map shows how learners can make links in
their learning and transfer prior knowledge to future tasks and
activities.

Children demonstrate emerging skills by:

Children develop their skills by:

Thinking,
problem-solving
and decision
making

Learning Outcomes
Learners will:
• make links; and
• transfer learning across a range of contexts
and experiences.

Children extend their skills by:

Managing
Information

Children are able to:
• communicate the learning outcomes and success
criteria to demonstrate their understanding of the task;
• plan how to go about a task based on previous
experience;
• discuss what went well and what could be improved
upon;
• prioritise the order in which tasks/activities ought to be
completed;
• try different ideas and comment on which one works
best;
• transfer knowledge of cause and effect across
experiences;
• make connections between previous information
gathered in order to develop their own thinking;
• transfer skills learned to solve real-life problems.

• showing an awareness of their immediate environment;
• showing an awareness of daily routines;
• showing an awareness of resources and equipment;
• showing awareness that actions have reactions, for
example cries when hungry;
• communicating their needs/wants;
• tolerating other people around them.

• engaging with sequencing daily routines/events;
• making connections between familiar items;
• showing awareness of basic differences/similarities;
• participating in activities;
• being aware of WALT and WILF;
• being aware of goals and targets set by the teacher;
• communicating their own ideas/opinions;
• completing an activity using a schedule.

• sequencing unfamiliar activities;
• participating in planning using a KWL board;
• participating in discussions, taking on board others’
ideas and suggestions;
• understanding which resources can be used to assist
them in their learning;
• being familiar with the learning outcomes and success
criteria;
• participating in self and peer assessment activities;
• participating in reflection of the topic through the KWL
board;
• giving simple reasons about why they have chosen a
particular way to go about a task;
• communicating how they completed a task.

Example Activities

Example Activities

Example Activities

Example Activities

During music-based activity such as beating the drum or
shaking the tambourine, pause intermittently to provide the
learners with opportunities to indicate a desire for more.
Quest for learning
Create a group activity such as roll call, music activity or
PE
in which the learners are required to sit or stand as part of
a
group for short periods of time.
Q Skills, Communication: Talking and Listening

Use daily schedules to communicate activities throughout
the school day.
Q Skills, Communication: Reading
Discuss with the learners how we start our lives as small
babies. Use a baby doll and the appropriate accessories to
embed the concept of what a baby is. For example, put a
nappy, clothes, bib or hat on the doll, or give it a bottle.
Offer
the learners the chance to dress, hold and pretend to feed
the baby. You can also use this to reinforce the skill of turntaking. Collect a baby photograph from each of the
learners.
Personal Development Thematic Unit, To Be Me: Home is
Where the Heart is, page 2

Allow the learners to experience working as part as a
group to record their ideas and discuss which of these
should be part of the class KWL board (what they know,
what they want to know, how they will find out and what
they have learned) activity for the class topic.
Active Learning and Teaching Method Booklet − KWL, page
44
In a discussion about relationship changes and how to
cope, ask the learners to create a list of the relationship
difficulties and share their list with a partner. If the two
lists are different, ask them try to explain their priority and
its significance for them.
LLW Thematic Units (MLD), Nothing Ever Stays the Same:
Personal Development, Will I Stay the Same? page 10

Ask some questions to help the learners focus on what
they can do to recycle waste, for example:
• Does our class recycle any items?
• Does our school recycle any items?
• Do our families recycle any items at home? Where do
they take them to?
• Are there any other items that we could recycle?
• Are there any other ways we could reduce the waste we
produce?
Involve everyone in a survey of their class, school and/or
home to focus on existing recycling programmes.
LLW Thematic Units (SLD), Responding Responsibly: Reduce,
Reuse, Recycle, page 11
Ask the learners what things they would like to see in
their local area in the future. (Their ideas might include
more parks or better leisure facilities.) Next, ask them
to imagine that they are members of the local council.
Record the main improvement(s) that they would make.
LLW Thematic Units (SLD), Into Independence: Have Your Say,
page 10.
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Children working in this level

Working with
others

Learning Outcomes

8. Managing Behaviour
This progression map shows how learners manage and adapt
their behaviour.

Children demonstrate emerging skills by:

Children develop their skills by:

Learners will:
• be able to manage their behaviour in a
range of situations;
• be aware of appropriate and
inappropriate behaviour; and
• listen to feedback and adapt their behaviour.

Children extend their skills by:

Thinking,
problem-solving
and decision
making
Selfmanagement

Children are able to:

• gaining attention to have a need met;
• experiencing contact with a familiar adult;
• showing awareness that actions have reactions, for
example cries when hungry;
• communicating their needs/wants;
• making simple choices.

• responding to different forms of praise;
• responding to visual cues regarding behaviour;
• accepting sharing space;
• accepting sharing resources;
• being aware that actions have consequences;
• listening to feedback regarding their behaviour;
• choosing between an option of an appropriate choice or
an inappropriate choice;
• being aware of behaviour rules in school;
• being aware of rewards and consequences within class;
• being aware of behaviour targets set by the teacher;
• experiencing situations where denial and demands are
placed on them;
• being aware of emotions and feelings associated with
denial and demands;
• being aware of self-regulation strategies.

• having an understanding of expected behaviours;
• understanding rewards and consequences for positive/
negative behaviours;
• contributing to individual rules/targets relating to
behaviour;
• trying to make the correct/positive choice regarding
their behaviour;
• understanding how to communicate appropriately with
adults/peers;
• following feedback about behaviour;
• following class rules/behaviour routines/targets;
• understanding what is fair;
• tolerating denial and demands placed on them;
• developing self-regulation strategies.

• use appropriate social conventions in a range of
situations;
• recognise and adapt inappropriate behaviour;
• understand how their behaviour/actions/choices affect
others;
• decide which behaviours are appropriate within
unfamiliar situations;
• reflect on their behaviour;
• transfer knowledge of cause and effect across
experiences;
• comment on their own behaviour and how to adapt this;
• suggest and write their own behaviour targets;
• understand their personal rights and responsibilities;
• cope with denial and demands placed on them through
appropriate behaviour;
• independently use a variety of self-regulation strategies.

Example Activities

Example Activities

Example Activities

Example Activities

Present a range of stimuli, some preferred and unpreferred
by the learner and watch for signs which can be interpreted
as acceptance or rejection of the stimuli.
Quest for learning
Gives praise verbally/visually during a simple turn taking
activity where the learner engages in appropriate
behaviours
such as sitting, waiting, taking their turn.
Q Skills, Communication: Talking and Listening

During a circle time activity ask the learners to follow
instructions in response to a range of visual behavioural
cues, for example sit down, hands down, feet down, quiet,
soft touch.
Explain to the learners that you are going to give them
some
simple instructions, but they must listen for the word ‘go’
before they can do them. Give an instruction and wait for
a few seconds before saying ‘go’ for example ‘touch your
nose…go’.
Personal Development Thematic Unit, To Be Me: Let’s Get
Together, page 10

Allow the learners to comment and contribute to their
individual behaviour targets by communicating what they
are working towards and agreeing the success criteria.
Ask the learners to show or communicate how many food
items they have. Discuss the concept of fair and unfair by
comparing what they have got with their peers.
The World Around Us Thematic Unit, Me in the World: Food
for Thought, page 10
Identify some of the school’s rules together with the
learners, and think about how to sort them into different
categories. Consider rules about issues such as safety,
appearance or timekeeping.
LLW Thematic Units (SLD), In, Out and Beyond: Taking Part,

Ask the learners to engage in a variety of role-play
situations in which they have to adopt the appropriate
behaviour for the particular situation and peers they are
working with.
Remind the learners that sometimes bad things happen
at school because people break the rules. We can avoid
these bad things by following the rules. Then highlight
that bad things can occasionally happen even when we do
follow the rules: we might feel sick, or there might be an
accident. Stress that it’s important that we know who to
ask for help when something bad happens.
LLW Thematic Units (SLD), In, Out and Beyond: Taking Part,
page 14
Allow the learners to identify and prioritise their own
personal needs and communicate what rights they feel
they have as individuals.
LLW Thematic Units (SLD), My Changing World: Citizenship,
Nothing’s Wrong with Rights, page 4
Ask the learners to get into small groups and to create a
list of rules. Ask them to communicate these to the rest of
the class. Then, as a class, draw up an agreed set of class
‘ground rules’. Display these rules so they can be referred
to as necessary.
LLW Thematic Units (SLD), Make it Happen for You: Local and
Global Citizenship, Is it Fair? page 3

page 8

Discuss decisions with the learners and how whatever
decisions they make can have good and bad outcomes.
Use a variety of simple everyday scenarios to predict and
consider various consequences.
LLW Thematic Units (SLD), My Changing World: Personal
Development, Values and Beliefs, page 6
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Information

Learning Outcomes

9. Organising Themselves

Children will:

This progression map shows how learners can prepare for and
carry out a task.

Children demonstrate emerging skills by:

Children develop their skills by:

Thinking,
problem-solving
and decision
making

• organise and plan how to go about a task;
• collect materials needed for a task; and
break tasks into manageable subtasks.

Children extend their skills by:

Selfmanagement

Children are able to:

• showing awareness of daily routines;
• showing awareness of individual schedules;
• showing awareness of simple class rules;
• engaging with activities for short periods of time;
• responding to a teacher-led task;
• responding to short targets set by an adult;
• responding to feedback.

• following an individual schedule;
• following a visual class schedule;
• following some aspects of rules;
• following appropriate routines within the class;
• taking part in a short, focused task as a group;
• choosing equipment from options given;
• being aware of resources available;
• following short targets set by an adult;
• following direction in relation to a task;
• listening to/observing feedback;
• reviewing targets set;
• being aware of the learning outcome.

• participating in class planning;
• being familiar with the success criteria;
• contributing ideas about resources required;
• communicating what they are trying to do in a task;
• contributing ideas on how to go about the task;
• listening to others’ points of view;
• knowing that there are different methods to complete a
task;
• being aware that help is available;
• planning a short, focused task as a group;
• making choices about how to complete a task;
• giving simple reasons why they have made a choice;
• sustaining attention to complete a task;
• communicating how they completed a task.

• look at various sources to find an answer;
• understand the equipment needed for their lesson;
• plan how to go about a task;
• select the most appropriate method to complete a task;
• manage their time to complete a task within the time
allocated;
• expand on explanations about why they have made a
choice/decision;
• use success criteria to help them complete a task;
• organise and complete familiar tasks independently;
• rationalise why a plan is sequenced in a certain way;
• attempt all tasks before seeking assistance;
• extend their knowledge of a range of different strategies
and sources of help;
• reflect on their tasks and strategies to improve
organisation;
• set a timeframe for completing tasks; and
• transfer organisational skills developed into areas of
everyday life.

Example Activities

Example Activities

Example Activities

Example Activities

During a multi sensory activity, present the learners with
a range of interesting and motivating stimuli. Ensure there
are opportunities for the learners to share their attention
between objects and an adult.
Quest for learning
Show some short video clips of school/class activities
played
on a television or displayed on an interactive whiteboard.
Q Skills, Using ICT

During some simple mathematical activities, allow
the learners to touch count, rote count and engage in
mathematical games for short periods of time.
Q Skills, Using Mathematics
Establish personal hygiene routines throughout the
day. Encourage hand washing after outdoor play, before
mealtimes and after using the toilet. Introduce face washing
after mealtimes. To establish the routine, make particularly
messy foods available (such as jam or chocolate spread on
toast). Encouraging the learners to look in the mirror while
washing can help them to develop independence in face
washing. Encourage them to identify and collect their own
personal items, for example a face cloth, toothbrush and
hairbrush.
Personal Development Thematic Unit, To Be Me: Fit for
Life,
page 10

While encouraging the learners to engage in a group
activity, for example exploring the need for the school day
to have a structure, build in ‘wait time’ for the learners
to think about a response and to encourage extended
thinking.
LLW Thematic Units (SLD), In, Out and Beyond: Taking Part,
page 5
Within a group situation, learners discuss a task to be
completed, for example making a model boat from a range
of scrap materials. Encourage them to listen to and share
ideas, and discuss the stages involved and their various
roles and responsibilities. Celebrate the finished product
with the group.

Involve the learners in selecting a charity that helps
children in developing countries. They then plan and
manage a fundraising activity.
LLW Thematic Units (SLD), Responding Responsibly: Money
Matters, page 17
Learners plan a weekly shop, researching the best deals.
They decide how best to gather their groceries – go out
shopping, get it delivered or ask a friend/family member –
then follow through with the organisation of telephoning,
ordering, paying and/or collecting the food, etc. When
choosing the most appropriate method for them, they take
into account the cost, the shop with the best choice, when
they will be able to collect the food or get it delivered, etc.
Encourage them to reflect on their experience and make
changes if necessary.
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10. Planning a Task

Children will:

This progression map shows how learners can develop their
skills through the understanding of sequencing, ordering and
planning in task situations.

Children demonstrate emerging skills by:

Children develop their skills by:

Thinking,
problem-solving
and decision
making

Learning Outcomes
• understand that tasks may need to go in
a specific sequence or order; and
• organise and plan how to go about a task.

Children extend their skills by:

Selfmanagement

Children are able to:

• showing awareness of class schedules/basic routine;
• responding to an adult-led task;
• responding to an activity during free play.

• engaging with sequencing daily routines/events;
• showing awareness of the order of specific activities;
• completing a ‘first and then’ task;
• responding and engaging with others in simple order/
sequencing tasks;
• completing an activity using a schedule;
• taking part in a short, focused task;
• choosing equipment for a familiar task from options
provided.

• participating in class planning;
• communicating what they would like to do;
• contributing ideas about resources required;
• planning a short, focused task as a group;
• making choices about how to complete a task;
• being aware that help is available to complete a task;
• being familiar with the learning outcomes and success
criteria;
• considering resources to complete a task and collecting
these;
• listening to others’ points of view about how to complete
a task;
• giving simple reasons why they have chosen a particular
way to go about a task;
• communicating how they completed a task;
• sequencing how they went about a task;
• being aware of time boundaries to complete a task.

• expand on explanations about why they have made a
choice/decision;
• use success criteria to help them complete a task;
• input into the creation of success criteria;
• communicate how they will complete a task;
• complete tasks independently;
• find help without prompting;
• review tasks and strategies to improve them;
• see something through from start to finish;
• select appropriate resources;
• complete tasks within a given timeframe;
• rationalise why a plan is sequenced in a certain way;
• complete a task which they dislike.

Example Activities

Example Activities

Example Activities

Example Activities

In a familiar routine such as social greetings, allow the
learners time to show signs of anticipation before their turn
occurs, for example in a good morning song.
Quest for learning
Give the learners opportunities to experience a variety of
school based routines and activities, for example greetings,
songs, news time, storytelling and assembly.
Q Skills, Communication: Talking and Listening

Learners take part in a sequence of activities in which basic
language for sequencing is used, for example ‘first work,
then free choice’.
Give the learners an opportunity to select the equipment
they need for a painting activity from a small number of
items such as paper, lego, a car and a paintbrush.
During a simple mathematical activity, for example using
construction materials to create simple structures, allow
the learners to engage in collecting specified objects from a
clearly labelled area.
Q Skills, Using Mathematics
Read a simple, familiar picture story to the learners and
allow them to engage in simple sequencing to retell the
story.
Q Skills, Communication: Reading
Sequence making tea and toast for one person.
Reading Scheme to Support LLW Thematic Units (SLD),
Breakfast: Tea and Toast

Allow the learners to discuss, list and collect the
equipment they will need to complete an investigation as
part of a science project, for example to explore floating
and sinking.
As a small group, learners plan, record and collect audio
clips relating to a specific topic/theme and produce a
short, simple audio podcast.
Explore what things the learners need to spend money on
and the things they would like to spend more on.
LLW Thematic Units (SLD), Responding Responsibly: Money
Matters, page 11

Allow the learners to plan how they would prepare a
healthy snack. They should explore and discuss chosen
ingredients, equipment and sequence in recipes. Next,
they share reasons for their choices and evaluate
outcomes, for example what went well and what they
would do differently.
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11. Problem-solving & Risks for
Learning
This progression map shows how learners can develop their skills in:
• problem-solving;
• finding different ways to come up with solutions; and
• being able to take risks for learning.
Children demonstrate emerging skills by:

Children develop their skills by:

Being
creative

Learning Outcomes
Children will:
• communicate and respond to ideas and
opinions;
• be willing to take risks for learning; and
• use appropriate strategies to find a
solution to a problem.

Children extend their skills by:

Thinking,
problem-solving
and decision
making
Selfmanagement

Children are able to:

• gaining attention to have a need met;
• showing curiosity in their immediate environment;
• showing curiosity when given new objects;
• interacting with resources;
• engaging with activities for a short period of time;
• interacting with an activity during free play;
• responding to a simple question.

• displaying curiosity of the wider environment;
• listening to/observing others;
• participating with class activities;
• being aware when they need assistance;
• communicating simple ideas/opinions;
• taking risks during unstructured activities;
• experimenting with resources/equipment;
• showing a willingness to put ideas forward;
• contributing ideas in a group activity;
• experimenting with different ideas during unstructured
activities;
• responding to feedback given about their work;
• showing awareness of their mistakes and successes.

• being aware that it is ok to make mistakes;
• responding to others’ ideas/opinions;
• starting to question ‘Why?’ with adults/peers;
• beginning to check their own work;
• recognising simple mistakes;
• adopting a ‘have a go’ method before asking for help;
• being willing to listen to others and use this to aid their
work;
• following feedback and changing some aspects of their
work;
• participating in opportunities for self-assessment;
• using various resources in order to find a solution;
• listening to questions others have posed in order to
problem-solve;
• trying out different ideas to see which one is best;
• working with others to come to a decision;
• developing confidence to explore different solutions;
• making a choice about how to complete a task;
• communicating how they have solved a problem;
• being aware that there may be more than one way to
solve a problem.

• show confidence when participating in a range of
activities;
• understand that things do not always go according to
plan;
• check their own work using a success criteria;
• make improvements to their work and communicate
these;
• communicate how they completed their work and what
strategies they used;
• be willing to make mistakes and take risks;
• persist with a task;
• accept differing views and challenge these;
• try different ideas suggested and comment on which
one works best;
• experiment with different ideas during a task;
• use different resources to carry out research;
• explain the decision they have made;
• reflect and use different ways to solve problems.

Example Activities

Example Activities

Example Activities

Example Activities

Use a variety of stimuli in a range of sense modalities, for
example different textures or smells.
Quest for learning
Give the learners the opportunity to interact with a range of
objects/materials of differing shapes, sizes, colours and so
on.
Q Skills, Using Mathematic

In an outdoor activity, give the learners the opportunity
to explore equipment in the playground which may be
unfamiliar to them, such as the climbing frame.
Using a paintbrush programme on a PC or on an interactive
whiteboard, engage the learners in experimenting with
mark making.
Q Skills, Communication: Writing
Allow the learners opportunities to engage in the use of
various forms of recording devices such as digital cameras,
switches and audio recording devices.
Play a visual memory game involving a collection of topicrelated or interesting objects on a tray. Begin with two
objects. Pick up and describe each object, list them verbally
and then hide the two objects under a cloth. Remove one
object from under the cloth and encourage the learners
to name the missing object. Non-verbal learners can take
part by using pictures of the objects. Build up the number of
objects according to the ability of learners in the group.
Personal Development Thematic Unit, To Be Me: Feast for
the
Senses, page 26

Using a software programme on a PC or an app on touch
technology, allow the learners to replay interactive digital
games in order to improve on their score or to try out a
new method.
Create scenarios in which the learners have to make
choices and decisions. Discuss how to make good
decisions using strategies such as ‘stop, think and decide’.
Consider the consequences of making bad decisions.
LLW Thematic Units (SLD), Knowing and Growing: My Choices
Now, page 6
Explore how we get money in order to live and discuss
reliable and unreliable methods of getting money.
LLW Thematic Units (SLD), Responding Responsibly: Money
Matters, page 5

Encourage the learners to engage in self-correction by
using the agreed success criteria at the end of individual
lessons, for example checking the ‘WILF’ board.
Investigate the leisure facilities in the area around the
school with the learners to develop their awareness
of their local community. If these include a leisure
centre that they are familiar with, use this as a starting
point. Investigate other leisure outlets within the wider
community using a variety of sources such as the internet
or tourist information.
LLW Thematic Units (SLD), Into Independence: Active Lives,
page 11
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12. Self-Help

Learning Outcomes

This progression map shows how learners can build
independence during self-help tasks and personal hygiene
routines.

Children demonstrate emerging skills by:

Children develop their skills by:

Children will:
• organise and plan how to go about a task;
• sequence and order tasks; and
• seek advice when necessary.

Children extend their skills by:

Thinking,
problem-solving
and decision
making
Selfmanagement

Children are able to:

• experiencing specific areas of the classroom/school
where personal hygiene routines take place, for example
changing area, toilet or shower room;
• experiencing personal hygiene and self-help routines;
• experiencing a range of objects relating to hygiene
routines, for example toothbrush, facecloth or hairbrush;
• experiencing language/songs associated with
sequencing,
for example first and then;
• developing body awareness through multisensory
activities;
• experiencing their needs being met through certain
behaviours, for example crying when hungry.

• identifying body awareness through imitation and
exploration;
• showing awareness of personal hygiene and self-help
routines;
• participating in a variety of personal hygiene routines;
• beginning to locate specific areas of the classroom/school
where personal hygiene routines take place through
embedded routines, cues and visual symbols;
• identifying a range of objects relating to hygiene routines;
• following simple sequencing language/songs during selfhelp routine, for example ‘first and then’;
• taking part in activities to develop fine motor skills;
• participating in routines in communicating for help, for
example raising their hand or exchange a help cue.

• following simple visual self-help schedules;
• beginning to show understanding during participation in
personal hygiene routines;
• locating specific areas of the classroom/ school where
personal hygiene routines take place with increasing
confidence;
• locating different parts of the body on themselves and
others;
• demonstrating a functional use of objects relating to
hygiene routines;
• following a sequence of instructions during self-help
routines;
• beginning to show awareness of the need for personal
hygiene;
• developing fine motor skills associated with personal
hygiene and self-help;
• beginning to show understanding of basic directional
instructions during self-help tasks, for example
brushing teeth up, down, forwards and backwards;
• being aware that help is needed and who can offer help
within the school community.

Example Activities

Example Activities

Example Activities

Example Activities

Place a variety of textured materials on a tray for the
learners to feel using their hands. Try adding unusual
objects that are strange to the touch. Encourage the
learners to feel the objects. Look for facial responses or
tactile responses to indicate whether they like or dislike a
certain texture (you may need to do this hand on hand).
Personal Development Thematic Unit, To Be Me: Feast for
the
Senses, page 8
Encourage the learners to explore a variety of smells,
for example toothpaste, soap, shampoo or talc during a
multisensory activity.

Encourage the learners to count body parts, for example
facial features, fingers or thumbs. You could:
• use a Mr Potato Head doll and count the parts as they
assemble/disassemble the doll;
• make play-dough people and then cut off limbs or add
limbs to count (you can find recipes for play dough on
page 87 of CCEA’s Learning Through Play folder).
Personal Development Thematic Unit, To Be Me: Fit for
Life,
page 8
Use a visual ‘first and then’ board in the bathroom to
encourage the learners to sequence stages of personal
hygiene, for example first turn tap on, and then wash
hands.

Discuss why it is important to have good personal hygiene
or to keep clean. Then explore the best ways to keep clean.
For example, when our nose is runny or we sneeze, we
wipe it with a tissue.
LLW Thematic Units (SLD), Knowing and Growing: My Body,
page 14
Together, examine the variety of jobs within the school,
asking the learners to name and classify them as best they
can according to who helps us, and how.
LLW Thematic Units (SLD), In, Out and Beyond: Who’s Who,
page 8

Allow the learners to investigate online local dentists
in the area and the importance of good dental hygiene.
Arrange a visit to a local dental practice. Extend the activity
to work in small groups, locating and identifying other
people in the local community who help us to stay safe and
healthy.
Talk about why people use different products/medications
on their bodies to cure illness or maintain a healthy body.
After discussion, ask the learners to suggest other ways of
maintaining their health.
LLW Thematic Units (SLD), Into Independence: Drugs for
Mugs, page 6

Children working in this level
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• organise and complete self-help routines independently;
• locate areas for personal hygiene routines in
generalised settings, for example swimming pool,
leisure centre or home;
• show understanding of the functions of different parts of
the body;
• identify the need for personal belongings and personal
hygiene;
• generalise sequences of self-help routines into everyday
situations;
• understand the consequences of poor personal hygiene;
• use appropriate fine motor skills and fine motor
planning for individual tasks, for example removing the
lid from a bottle, unscrewing a cap;
• transfer knowledge of directional language to other
areas of personal hygiene and self- help;
• understand people who help us in the wide community,
for example dentist, doctor or nurse.

Children working in this level

13. Target Setting and
Feedback
This progression map shows how learners will:
• develop confidence and independence through setting and
achieving targets; and
• learn to give, receive and respond to feedback.

Children demonstrate emerging skills by:

Children develop their skills by:

Thinking,
problem-solving
and decision
making

Learning Outcomes
Children will:
 Complete achievable targets set by
an adult
 Contribute to their own targets
 Provide feedback on targets set
 Respond to feedback appropriately in
a range of situations

Managing
information

Children extend their skills by:

Children are able to:

Selfmanagement

• gaining attention to have a need met;
• communicating likes and dislikes through body
movements or facial expressions;
• communicating their needs/wants;
• showing an awareness of others;
• responding to a visual/auditory cue;
• showing enjoyment when participating in activities;
• showing emotions;
• showing awareness that actions have reactions, for
example cries when hungry;
• responding to adult-led activities.

• completing activities using ‘first and then’ method;
• responding to short, class targets;
• being aware of individual targets set by the teacher;
• responding to an adult when help is given;
• listening to/observing others’ opinions;
• giving a simple response to others’ opinions;
• communicating their own opinion/ideas;
• responding to feedback given about their work;
• providing simple feedback regarding targets set;
• communicating simple feedback on others’ work;
• being aware of rewards and consequences of class
targets.

• being aware they can ask for help if they cannot
complete an activity;
• listening to others’ points of view about how to complete
a task;
• participating in target setting led by an adult;
• understanding the rewards/consequences for achieving/
not achieving their target;
• discussing ideas with others and asking questions with
increasing confidence;
• following feedback given and adapting their approach;
• giving simple reasons about why they have chosen a
particular way to go about a task;
• providing feedback regarding how they have achieved
their targets;
• communicating why they have made a particular choice;
• providing feedback on their own and others’ work linking
to learning outcomes.

• communicate and expand on ideas/opinions;
• communicate when they need assistance to complete a
target;
• give a reasoned response to others’ opinions;
• incorporate others’ ideas into their own work where
appropriate;
• set their own individual targets;
• reflect on their work and begin to show improvements
due to feedback;
• use learning outcomes and success criteria to provide
feedback on their own and others’ work;
• review their targets;
• communicate how they may achieve a target set;
• use previous feedback given to help within future tasks;
• utilise feedback across different contexts.

Example Activities

Example Activities

Example Activities

Example Activities

Present opportunities for the learners to experience stimuli
believed to be strongly liked or disliked.
Quest for learning
Record a range of everyday sounds and allow the learners
to
listen to auditory cues such as the school bell, adults
talking
and everyday songs.
Q Skills, Using ICT

During basic mathematical activities, allow the learners to
experience, recognise and tolerate terms, such as ‘first and
then’, for example first red car, then blue car.
Q Skills, Using Mathematics
Use questioning games such as ‘Guess Who’, ‘Who am
I?’ or ‘Yes/No games’ to provide the learners with the
opportunities to ask questions and to listen and follow and
make decisions related to feedback.

In a discussion about lifestyles and attitudes, ask the
learners to set themselves an achievable short-term
target for improving an aspect of their lives. At a later
agreed date, elicit feedback from the learners on their
success and the challenges involved in achieving their
target, and how the change has affected their lives.
LLW Thematic Units (MLD), Make it Happen for You: Personal
Development, Being Happy with Who I Am, page 15
During a class debate on obesity, discuss ‘Should fast
foods have a health warning?’ Ask the learners to argue
for and against. Some teacher modelling and support may
be required.

Ask the learners to make up a dance routine in PE. In
groups, the learners must make up a 16 step dance
routine, using specific steps, to perform in front of the
class. The learners and class will give three strengths
and one area for improvement about the performance
and the learners will use the feedback to adapt their next
performance.
Explore with the learners how to develop a class/school
charter and the reasons why some rules are nonnegotiable. Discuss the rules for the class together, and
encourage the learners to decide on a final set of class
rules.
LLW Thematic Units (SLD), In, Out and Beyond: Taking Part,
page 10
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Learning Outcomes

14. Working as a Group
• This progression map shows how learners can develop
their skills when interacting with others.

Children demonstrate emerging skills by:

Selfmanagement

Children extend their skills by:

Children are able to:

• gaining attention to have a need met;
• experiencing sharing space;
• experiencing sharing equipment;
• tolerating sitting/sharing in a group;
• experiencing/responding to adult-led activities;
• joining in with simple activities;
• responding to a visual/auditory cue.

• engaging in paired activities;
• engaging in paired discussions;
• participating in group activities;
• listening to and observing others’ ideas;
• communicating their own ideas;
• being aware of appropriate ways to communicate with
others;
• starting to understand how their actions affect other
people;
• making a simple response to others’ opinions;
• participating in whole class activities;
• being willing to join in with others.

• having an understanding of expected behaviour in group
situations;
• listening to/observing a discussion and communicating
ideas on a familiar topic;
• using skills of listening/observing others to
communicate with increasing confidence;
• expanding on their opinions by giving simple reasons;
• co-operating when a partner expresses their opinion;
• beginning to take on roles within group work.

• communicate appropriately with others;
• understand that others’ opinions may differ;
• give a reasoned response to others’ opinions;
• communicate and expand on ideas/opinions;
• use appropriate social conventions in a range of
situations;
• recognise inappropriate behaviour and adapt behaviour
as appropriate;
• adapt to different roles in group work.

Example Activities

Example Activities

Example Activities

Example Activities

Provide opportunities for the learners to engage in play
activities in the sand/water tray, playing alongside one
another, for example making waterwheels.
Use an object/toy during circle time activities to indicate
whose turn it is.
Support the learners to take turns in a game,
communicating and waiting in conversation, or sharing an
object or toy.
Quest for learning

As a whole class, participate in simple action rhymes in
which the learners are encouraged to imitate actions, for
example clap their hands, wiggle their fingers and stamp
their feet.
Q Skills, Communication: Talking and Listening
Use a traditional story such as The Gingerbread Man to
develop a literacy activity involving different senses. Repeat
the story several times using the same book or different
formats such as online stories, finger puppets and/or visual
aids.
Personal Development Thematic Unit, To Be Me: Feast for
the
Senses, page 16
Split the class into four, and ask each group to investigate
the weather characteristics of a different season.
LLW Thematic Units (SLD), Responding Responsibly:
Weather
Watchers, page 6

Allow the learners to experience working as part of a
group to record their ideas and discuss which ones should
be part of the class KWL board (what they know, what they
want to know and what they have learned) for a topic.
Active Learning and Teaching Methods, KWL, page 44
Go on a ‘sound walk’ with your class, outside if possible
or inside if it is raining. Prepare the group before you set
off by explaining the need to be silent as you walk around.
Agree on a signal to stop and listen, such as a hand in the
air. Listen to and record a variety of sounds as you go.
Personal Development Thematic Unit, To Be Me: Feast for the
Senses, page 22
Discuss with the learners what influences their consumer
choices. Examine a range of branded and generic products
to examine options and weigh up pros and cons.
LLW Thematic Units (SLD), Knowing and Growing: My Choices
Now, page 12

Within a group discussion, give the learners an opportunity
to share their opinions and listen to and accept those
of others, which may be different from their own. They
could share information using post-it notes, interactive
whiteboards, a flip chart, etc.
Active Learning and Teaching Methods, Opinion Finder, page
54
Discuss with the learners ‘what people’s clothes say about
them’ and how we often identify people by the types of
clothes they wear.
LLW Thematic Units (SLD), Let’s Celebrate: Clothes
Conscious, page 9
Explore with the learners their own personal attitudes and
behaviour relating to rules. Give each learner the task of
setting, achieving and reviewing personal targets.
LLW Thematic Units (SLD), In, Out and Beyond: Taking Part,
page 13

Children working in this level

Children develop their skills by:

Children will:
• work effectively in groups; and
• display
behaviour which is
appropriate when working with
others.

Working with
others

Children working in this level

Children working in this level

Children working in this level

