ST. LUKE’S PRIMARY SPECIAL SCHOOL

TEACHING AND LEARNING REVIEW

JUNE 2012.

CONTEXT.

The focus of the review was on improvements in Teaching and Learning since the last school inspection by Ofsted in 2010. The Senior Adviser also looked at elements of Achievement, Behaviour and Safety and Leadership, using the new Ofsted framework and judgements.

Over the two days a total of 13, 25 minute lesson observations were completed with a focus on literacy, numeracy and communication. All lessons observed were within the good band. There was consistent use of:

a) planning format – detailed outline showing the differentiated tasks, support and expected outcomes for individuals and groups

b) thumbnail sketches of pupils were very useful for an observer

c) individual pupil portfolios which give details of, and which demonstrate pupil.

d) teachers’ files showing recording of achievement and also during the lesson observations sight of on going assessment by teachers and support staff

e) feedback between support staff and teachers recognising pupil progress, which impacted on future learning and task allocation, ensuring that the level of challenge was maintained

f) every opportunity was taken to engage pupils in communication, to develop their use of language and to encourage the development of more complex sentences

g) the effective use of new technology, especially interactive screens, was consistent in all classrooms, sometimes teacher led and often used independently by pupils across the full age range

h) there were frequent examples of assessment for learning (AFL) between adults and pupils to recognise progress, achievement and next steps.
1. The Senior Leadership Team (SLT) has a programme of regular lesson observations to ensure they have an accurate view of the quality of Teaching and Learning. Members of the middle leadership group and some governors have been included at times to ensure they are better informed of the process and expectations. The Senior Adviser has previously completed some paired lesson observations with senior and middle leaders to quality assure their judgements. The outcomes from these observations have demonstrated an improving trend of ‘good’ lessons, in line with the targets set in the Action Plan. Where issues have been identified for an individual, a support plan has been put in place, which is monitored at regular intervals for improvement.

Middle leaders have begun to take responsibility for Teaching and Learning in their area, driving improvement, although at different rates due to a range of factors, e.g. maternity leaves. This needs to be maintained to ensure that the capacity to sustain improvement in leadership at all levels continues.

2. The SLT, which with the exception of the Headteacher were newly in post at the time of the last inspection in 2010, has significantly developed its leadership capacity. Each member of the SLT now has defined areas of responsibility, on which they report, at regular intervals, to the Headteacher and the governing body. Each has led developments, which have had significant impact on the progress made against the Action Plan. 

a) Pupils aged 3 to 7 years – involvement in an Early Excellence Project has had a significant impact on the benefit of outdoor play activity, initiated and led by pupils, on their progress. Pupil behaviour and communication has improved. Record keeping has also improved in terms of its regularity and accuracy. Improvements have also taken place in the effectiveness of collaboration with external services. Outreach work now ensures more effective transition between St. Luke’s and other providers. Shared resources and play activity with the on-site Children’s Centre has been successful in removing some of the barriers/stigma previously experienced and is a good example of effective partnership work.

b) Outreach – the outreach into mainstream and pre - school provision is developing a method of evaluating its impact through a range of activities and termly meetings with support services in the LA. Capacity to support outreach work has also been improved with the inclusion of a Teaching Assistant who supports work in schools. There is much ‘soft’data, which demonstrates both the effective preventative work and work on accurate placement and effective transition.

c) Pupils aged 8 to 11 years – there have been similar issues as described in KS1- with an 

      emphasis on improving staff understanding, and use, of data to support 

      improved planning and consistent use of assessment data to 

      demonstrate pupil progress. There has been effective CPD for all staff 

      and an increased expectation that agreed strategies would be used by 

      all staff.

d) Curriculum and Assessment – there has been a total review of 

provision, which has led to the writing and re-writing of programmes of learning (POL), which is nearing completion. Within each POL, there is guidance on the content, opportunities for assessment and expected pupil outcomes.

      An assessment schedule has been implemented to ensure there is an 

      accurate method of recording and tracking pupil progress over time. 

      Staff, well led by the Deputy Head, have been fully involved in 

      developing the POLs, assessment opportunities and moderation of 

      work to ensure accuracy and consistency, thus adding rigour to the 

      whole process. 

      Much time has been devoted to staff understanding the use of 

      different assessment systems and how the data produced, can be used 

      to support improved pupil progress. The impact of the development 

      and use of common assessment/tracking systems can not be 

      underestimated. The drive of the Deputy Head, supported by middle 

      leaders, has put in place systems, which now enable accurate 

      judgements to be made about the progress of individual, groups and 

      cohorts. 

      The challenges posed by changes to the EYFS curriculum and its’

      assessment, the teaching of phonics ( including reading) and the 

      development of new strategies for teaching mathematics, are being met 

      with determined middle and senior leadership, supported by a better 

      informed governing body.

4.Leadership – the school now has a fully functioning, mutually supportive SLT 

                  and an  increasingly confident and skilled group of middle leaders, who 

                  have benefited from an investment in their skills and competencies 

                  through involvement in a range of courses at different levels. This 

                  commitment has supported the involvement of members of the SLT in 

                  National College senior leadership courses and qualifications in the 

                  leadership of special education, which they are now able to apply to 

                  their areas of responsibility. Similarly, middle leaders have been 

                  encouraged to develop those skills needed to build capacity in the 

                  leadership of subjects and in areas of specialist support. Ultimately, the 

                  governors and Headteacher have recognised the need to build capacity 

                  in order to sustain improvement into the future.

As part of the Action Plan, a sub- group of the governing body became a Standards Committee, with the remit of monitoring progress against the action plan. They have met with SLT regularly and received reports, which they have then used to compile their reports to the full governing body. They and other governors have been involved in lesson observations, learning walks and conversations with subject leaders. They have taken very seriously their responsibility not only to support, but also to challenge school leadership at all levels. In meetings with the Senior Adviser, members of the Standards Committee have been keen to understand the changes which must take place, what their role was in the process and how they could be proactive in ensuring the school made the necessary improvement.

General Comments.

Behaviour and Safety: The Senior Adviser observed pupils arriving and leaving the premises. At all times the arrival and departure of buses and cars was effectively marshalled by the designated staff. Exit of pupils from classrooms to the buses and cars was well managed by staff in a controlled and well - practiced manner.

In lessons, where pupil behaviour or response became an issue, the situation was proactively managed by staff to ensure minimal disruption to the learning of other pupils whilst re-engaging the pupil in learning at the appropriate point.

Relationships between staff and pupils and between pupils were positive, with staff demonstrating a friendly, professional manner towards pupils and their colleagues. Pupils were caring of each other, understanding when their behaviour may upset another pupil and responding appropriately.

Attendance is good, at above 90% for a special school. However, I feel it would benefit the school to interrogate the information in more detail to quantify for example the % of absence due to medical appointments, which are beyond the schools control and given the nature of the children will be above that of other schools, or the impact of other factors, in order to have a better understanding of whether improvement is possible (or not).

The office staff were welcoming towards parents, pupils and visitors. Registers were returned promptly by pupils, enabling staff to make follow up phone calls on unknown absentees.

Classrooms provided a stimulating learning environment. They were clean and well maintained. Corridor displays provided information about school activities as well as displaying pupils’ work and general information for parents. Pupils moved well around the building on their way to the toilet, to the school office, to assembly and to the dining room. They were polite and friendly towards adults.

Outdoor play areas were well used throughout the day.

School Council – delightful!!!!!!

Members were keen to tell me what they particularly enjoyed in school – running around, riding bikes, football, dancing, PE, painting, making bird boxes, singing and listening to music, computer games, reading stories and some maths activities. 

They also knew what they wanted to change – no swearing, no fighting, no-one getting hurt, rotate the lunch sittings, increase the range of Friday options to include cricket, rugby, table tennis, more Wii games, in lessons to have more outdoor learning choices. 

At all times they listened well to me and to each other and understood why I was asking for their views. An absolute credit to the school, are there any pupils in KS1, who could do as well as this group of KS2 pupils, in representing the school?

Literacy leaders – displayed a good understanding of their responsibilities and had a clear plan for how they were going to lead development and improvement. It is vital that they stay in touch with developments in mainstream schools to understand how these can be adapted to this schools context.

Summary

The school is well led by a SLT, which has a clear focus on effective change management. 

Middle management is still developing, however there is sufficient capacity in the school for this to be securely good in the future if the current rate of progress is maintained.

Governors more fully understand their role as part of the schools leadership and are keen to be involved in further developments.

Effective systems are in place to monitor the quality of teaching and learning and to take action where necessary.

The quality of planning and assessment is now consistent and good, with tracking systems in place to enable accurate judgements on progress to be made.

It is essential that the school:

· continues to be involved in training to further improve skills and understanding, especially in EYFS, literacy (phonics) and numeracy

· establishes a base-line of progression data which it can use to support future accurate judgements of progress

· maintain a current understanding of changing Ofsted requirements

· continues the present trends of improvement in the areas outlined above

It is my recommendation that the school be removed from the ‘school of concern’ list.

Valerie Jones

Senior Adviser.
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